
HISTORY CURRICULUM STATEMENT
Being a historian at St George’s Primary School means;
1. Developing Curiosity. History is rich in amazing facts; people and places. History should excite children and ignite their curiosity.
2. Learning about important events in History: We learn about key events from the stone-age to the end of the Anglo Saxon era.

We also investigate the impact of the Victorians and the World Wars in the Merseyside region.
3. Understanding Local History: We learn about local history and recent events in our local history (within living memory). As

much as possible that historical understanding is developed through; using artefacts; photographs; documents; videos; visits and
guest speakers.

4. Being investigative. History involves a lot of enquiry. We will do this by:
● Exploring artefacts and other primary sources. Including documents and photographs.
● Using and evaluating secondary sources such as information books, websites and documentaries.
● Creating questions for historical enquiry.
● Debating and discussing different events and interpretations of history. This will allow us to develop historical opinions and explore

the different aspects of history (cultural, social, economic, military, political, religious history etc).

5. Being knowledgeable about history and having a good understanding of Chronology. By the time we leave school, we
should:

● Have a good historical vocabulary.
● Be informed about civilizations and empires from the past and understand why they were important.
● Have an understanding of important periods and events that affected the New Brighton, Wallasey and Merseyside area. Specifically

we will learn about the impact of slavery, the shipping boom and the World Wars.
● Have knowledge about some famous people from history and their impact.

6. Developing our Spiritual, Social, Cultural and Moral understanding. We will learn about times in history but also celebrate
cultures and reflect on significant events. We will do this by participating in SMSC topics such as Black History Month, Holocaust
Memorial Day. History should help to form our moral compass and social awareness.

We will teach our children to describe history as:

EYFS and KS1 Learn about how people lived
in the past and what has changed (EYFS and KS1)

Years 3 and 4 Learn about some of the important people, changes and events in the past.

Years 5 and 6 Learn about some of the important events of the past to help us understand how they have affected the world
that we live in.

We ask key historical questions such as;
● Why is this important? How has this history affected our world?
● When did different people live? Why was this an important time in history?
● What was it like in different times in history?
● How did the world change? What has changed?
● Why were attitudes different then?
● What can we learn from the past?
● Who were the important individuals in history?
● What were the important events in history?
● How did different events/times/people in history compare? What was different?
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● How can I investigate history?
● Can I use my knowledge and skills as a historian to communicate information about times/places and people in history?

Essential Key Skills
● Investigate artefacts, primary resources and secondary sources to develop an understanding of history.
● Organise historical information using chronology.
● Identifying and describing similarities and differences when comparing periods/events and people in history.
● Understand and use a wide range of subject specific historical vocabulary.

Essentials and Desirable Aspects of History 2023-24
Each year we will review our essentials and desirable aspects of teaching to ensure that we are securing consistent high-quality learning
across the school.

Essential in History Desirable in History Never
● Ensure that key knowledge, vocabulary

Learning Intentions and success criteria
have been quality assured before
teaching starts.

● Shared planning details resources,
activities and sequences for learning
journey over the unit of work. 

● Low-quality resources or resources
which have not been quality-assured.

● Stand alone lessons which do not
follow the history synopsis.

● Ensure that all topics make emphasise
cultural capital and enrichment with:
1. VR opportunities identified.
2. Topic books available for all pupils
3. Bought/loaned suitable

artefacts/historical sources.

● Explored use of trips/visitors for
enrichment.

● An ‘add-on’ which does not relate to
the history outcomes.

● All topics start off using prior learning. ● Children can access their prior learning
in their history books.

● Teachers use mini quizzes, timelines to
enhance prior learning.

● New learning which does not anchor
onto something children can make
connections with.

●
● All topics start off with use of timelines

in KS2.  Should
photo/annotate/highlight timeline.

● All KS1 topics refer to pictorial
timelines.

● Children may have personal timelines. ● A timeline which has been printed out
and glued in with no purpose.

● Used solely at the beginning of a unit -
must be referred to throughout to
embed learning.

● All planning identifies expectations for
SEND support and recording so children
can access and communicate their
learning in history.  Might include use
of pre-teaching, accessible resources,
recordings, annotated images, typed
work etc.  .

● Resources and key vocabulary shared
and discussed prior to the session.

● A differentiated curriculum.
● Different outcomes and expectations

within and between classes in one year
group.

● All lessons start with oral practise of
taught vocabulary/concepts to
reinforce working memory.

● ● Introduction of new vocabulary without
any context.
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● Learning is assessed in all lessons using

formative assessment, review of oral
feedback, multiple choice quizzes etc.

● ● ‘Brain dump’ on a page without
children referring back to their books
as an anchor point.

● All topics have identified opportunities
to enhance learning with links and
resources on See-Saw and Google
Classroom (beyond curriculum
learning).

● Specific opportunities for home
learning are promoted.

● Should enable peer
feedback/celebration on see-saw,
google classroom for learning beyond
taught curriculum (videos,
power-points, podcast clips etc).

● Considered at the end of a unit as an
add on.

● Photographs which do not demonstrate
learning.

Inclusive Practice
We have the highest ambitions for all pupils. Through inclusive practice, needs of all will be supported to develop their historical knowledge
and skills.

Accessing History Recording History
Use of pre-teaching to allow children to access vocabulary and
concepts that may characterise a period of history. Supported
with ongoing resources such as vocabulary cards, visual timelines
etc.

Use word processors and other writing aids to help children record
and capture their learning.

Grouping pupils with care. Evidence shows that manageable
mixed-ability grouping or pairing is effective except when carefully
planned for a particular purpose such as QFT (pre teaching,
feedback etc).

Ensure that as part of QFT. Children are supported to be secure in
recording and communicating learning in the lesson. Immediate
feedback (in the lesson) has a significant impact on all pupils but
especially SEND pupils.

Support above with access to high quality visual resources to:
● Summarise key ideas.
● Show patterns in charts/timelines etc.
● Storyboard key events

Adapting tasks. For example:
● Annotating documents rather than writing an extensive

report, so their focus is on historical understanding.
Link to use of writing/oracy scaffolds.

– This tells me… – In this picture I can see… – This suggests… – I
think it was made/drawn/ written in… because… – Both sources
say… – The sources are different because…

● Capture their notes observations using digital images.
Add voice recording.

Could collate this learning on See-Saw/google classroom so it is
not lost.

Encourage use of accessible digital resources including audio clips,
video links, large print texts etc. Good idea to have key resources
on See-Saw and Google Classroom so children can revisit them to
aid processing.

Ensure that children have time to revisit prior learning before
lessons starts. This might be looking at their book, resources on
google classroom. Help strengthen working memory. Encouraged
to communicate this using oracy techniques.

Avoid time being wasted on unnecessary tasks that will distract
from core learning. Examples for some children include:

● Writing long titles (never ask any child to write out
success criteria).

● Cutting out and sticking in sheets.

Heavily emphasise use of learning intentions and success criteria to
specific instructions so there is a clarity and guidance to learning.

● May reduce instructions/number of success criteria steps.
● May chunk learning into manageable and achievable steps.
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Cross-curricular Links

RESPECT
Framework

We want our study of history to develop empathy and awareness regarding the impact of history on communities
and the importance of respecting different traditions and cultures. History also teaches us to understand the
consequences of human actions.

Oracy Our children should use history as an opportunity to develop their vocabulary, ask questions; present information
orally about their learning; undertake discussions; have debates, record podcasts etc.

Writing Lear about some of the important events of the past to help us understand how they have affected the world that
we live in.

Reading
Our children will access a wide range of literature in history. This will include information texts; primary sources
such as documents and diaries; information on computers and the internet. Wil be encouraged to read beyond
the curriculum with a high-quality range of texts.

Humanities
Important that links to knowledge in geography are made explicit. For example which parts of Europe, Africa and
Asia did the Roman Empire expand to? Religion has also influenced a lot of changes in history. Are there any
connections with their current or prior learning?

Creative Arts Arts, music and drama are key parts of many ancient civilizations. Important parts of study for many of our global
and national studies.

STEM Science and engineering highlight the progressive changes in civilizations and their legacy on our world. We will
also be using online digital skills to organise learning beyond the classroom in See-Saw and Google classroom.

SMSC

At St George’s we also look at History in terms of its Social, Cultural, Moral and Cultural importance. We have
made decision to reflect on this through important events including:

● Black History Months in year 6
● Celebrating St George’s Day and its historical impact in England
● Holocaust Memorial Day in Year 6
● Remembrance Day will be studied and used for reflection annually in Years 5 and 6.
● Guy Fawkes Night as an important part of British History
● International Women’s Day to understand how equality is a key part of modern British History.
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1. History in National Curriculum

Purpose of Study
A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the
wider world. It should inspire pupils’ curiosity to know more about the past. Teaching should equip pupils to ask perceptive
questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. History helps pupils to
understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between different
groups, as well as their own identity and the challenges of their time.

Aims
The national curriculum for history aims to ensure that all pupils:
▪ know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the

present day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider
world

▪ know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion
and dissolution of empires; characteristic features of past non-European societies; achievements and follies of mankind

▪ gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and
‘peasantry’

▪ understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance,
and use them to make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own
structured accounts, including written narratives and analyses

▪ understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern
how and why contrasting arguments and interpretations of the past have been constructed

▪ gain historical perspective by placing their growing knowledge into different contexts, understanding the connections
between local, regional, national and international history; between cultural, economic, military, political, religious and social
history; and between short- and long-term timescales.

Attainment Targets
By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the
relevant programme of study.
Schools are not required by law to teach the example content in [square brackets] or the content indicated as
being ‘non-statutory’.

Subject content
Key Stage 1
Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time. They should
know where the people and events they study fit within a chronological framework and identify similarities and differences
between ways of life in different periods. They should use a wide vocabulary of everyday historical terms. They should ask and
answer questions, choosing and using parts of stories and other sources to show that they know and understand key features of
events. They should understand some of the ways in which we find out about the past and identify different ways in which it is
represented.

In planning to ensure the progression described above through teaching about the people, events and changes outlined below,
teachers are often introducing pupils to historical periods that they will study more fully at key stages 2 and 3.
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Pupils should be taught about:
▪ changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life
▪ events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first

aeroplane flight or events commemorated through festivals or anniversaries]
▪ the lives of significant individuals in the past who have contributed to national and international achievements. Some should

be used to compare aspects of life in different periods [for example, Elizabeth I and Queen Victoria, Christopher Columbus
and Neil Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel the Elder and LS Lowry, Rosa Parks and Emily
Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell]

▪ significant historical events, people and places in their own locality.

Key stage 2
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history,
establishing clear narratives within and across the periods they study. They should note connections, contrasts and trends over
time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid
questions about change, cause, similarity and difference, and significance. They should construct informed responses that involve
thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is
constructed from a range of sources.
In planning to ensure the progression described above through teaching the British, local and world history outlined below,
teachers should combine overview and depth studies to help pupils understand both the long arc of development and the
complexity of specific aspects of the content.

Pupils should be taught about:
▪ changes in Britain from the Stone Age to the Iron Age

Examples (non-statutory)
This could include:
▪ late Neolithic hunter-gatherers and early farmers, for example, Skara Brae
▪ Bronze Age religion, technology and travel, for example, Stonehenge
▪ Iron Age hill forts: tribal kingdoms, farming, art and culture

▪ the Roman Empire and its impact on Britain
Examples (non-statutory)
This could include:
▪ Julius Caesar’s attempted invasion in 55-54 BC
▪ the Roman Empire by AD 42 and the power of its army
▪ successful invasion by Claudius and conquest, including Hadrian’s Wall
▪ British resistance, for example, Boudica
▪ ‘Romanisation’ of Britain: sites such as Caerwent and the impact of technology, culture and beliefs, including

early Christianity

▪ Britain’s settlement by Anglo-Saxons and Scots
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Examples (non-statutory)
This could include:
▪ Roman withdrawal from Britain in c. AD 410 and the fall of the western Roman Empire
▪ Scots invasions from Ireland to north Britain (now Scotland)
▪ Anglo-Saxon invasions, settlements and kingdoms: place names and village life
▪ Anglo-Saxon art and culture
▪ Christian conversion – Canterbury, Iona and Lindisfarne

▪ the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor
Examples (non-statutory)
This could include:
▪ Viking raids and invasion
▪ resistance by Alfred the Great and Athelstan, first king of England
▪ further Viking invasions and Danegeld
▪ Anglo-Saxon laws and justice
▪ Edward the Confessor and his death in 1066

▪ a local history study
Examples (non-statutory)
▪ a depth study linked to one of the British areas of study listed above
▪ a study over time tracing how several aspects of national history are reflected in the locality (this can go beyond

1066)
▪ a study of an aspect of history or a site dating from a period beyond 1066 that is significant in the locality.

▪ a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066
Examples (non-statutory)
▪ the changing power of monarchs using case studies such as John, Anne and Victoria
▪ changes in an aspect of social history, such as crime and punishment from the Anglo-Saxons to the present or

leisure and entertainment in the 20th Century
▪ the legacy of Greek or Roman culture (art, architecture or literature) on later periods in British history, including

the present day
▪ a significant turning point in British history, for example, the first railways or the Battle of Britain

▪ the achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth
study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China

▪ Ancient Greece – a study of Greek life and achievements and their influence on the western world
▪ a non-European society that contrasts with British history – one study chosen from: early Islamic civilization, including a

study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300.
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